
 

 

 
 

 

 

 

SMSC at Parkside Academy 



 
Pupils’ spiritual development is shown by 
their: 

 
 Beliefs, religious or otherwise, which 

inform their perspective on life and 
their interest inand respect for 
different people’s feeling and 
values 

 Sense of enjoyment and 
fascination in learning about 
themselves, others and the world 
around them, including the 
intangible 

 Use of imagination and 
creativity in their learning 

 Willingness to reflect 
on their experiences. 

What it looks like at Parkside Academy: 
 

 Giving pupils the opportunity to 
explore values and beliefs, 
including religious beliefs, and the 
way in which they affect peoples’ 
lives 

 Encouraging pupils to reflect and 
learn from reflection 

 Giving pupils the opportunity to 
understand human feelings and 
emotions, the way they affect people 
and how an understanding of them 
can be helpful 

 Developing a climate or ethos 
within which all pupils can grow 
and flourish, respect others and 
be respected 

 Accommodating difference and 
respecting the integrity of 
individuals 

 Promoting teaching styles which: 
- Value pupils’ questions and give 
them space for their own thoughts, 
ideas and concerns 
- Enable pupils to make 
connections between aspects of 
their learning 
-Encourage pupils to relate their 
learning to a wider frame of reference 
– for example, asking “why?”, “how?” 
and “where?” as well as “what?” 

 An understanding of feelings 
and emotions, and their likely 
impact 

What it looks like for our pupils: 
 

 A set of values, principles and beliefs, 
which may or may not be religious, 
which inform their perspective on life 
and their patterns of behaviour 

 Awareness of and understanding of 
their own and others’ beliefs 

 Respect for themselves and for others 
 A sense of empathy with and 

concern for others 
 An increasing ability to reflect and learn 

from this reflection 
 Readiness to challenge all that would 

constrain the human spirit: for example, 
poverty of aspiration, lack of self-
confidence and belief, moral neutrality 
or indifference, aggression, greed, 
injustice, self-interest, sexism, racism 
and other forms of discrimination 

 Appreciation of the intangible - for 
example, beauty, truth, love, goodness, 
order – as well as for mystery, paradox 
and ambiguity 

 Respect for insight as well as for 
knowledge and reason 

 Creativity and imagination 



 
Pupils’ moral development in shown by their: 

 
 Ability to recognise the difference 

between right and wrong and their 
readiness to apply this 
understanding in their own lives 

 Understanding of the 
consequences of their actions 

 Interest in investigating, and 
offered reasoned views about moral 
and ethical issues 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Pupils’ social development is shown by their: 

 
 Use of a range of social 

skills in different 
contexts, 
including working and socializing with 

What it looks like at Parkside Academy: 

 
 Providing a clear moral code as a 

basis for behaviour which is promoted 
consistently through all aspects of the 
school 

 Promoting measures to prevent 
discrimination on the basis of race, 
religion, gender, sexual orientation and 
age Giving pupils opportunities across the 
curriculum to explore and develop moral 
concepts and values – for example, 
personal rights and responsibilities, truth, 
justice, equality of opportunity, right and 
wrong 

 Developing an open and safe learning 
environment in which pupils can express 
their views and practise moral decision-
making 

 Making an issue of breaches of agreed 
moral codes where they arise – for 
example, in the press, on television and 
the internet as well as in school 

 Modelling, through the quality of 
relationships and interactions, the 
principles which they wish to promote – 
for example, fairness, integrity, respect 
for people, pupils’ welfare, respect for 
minority interests, 

 Recognising and respecting the codes 
and morals of the different cultures 
represented in the school and wider 
community 

 Encouraging pupils to take responsibility 
for their actions; for example, respect for 
property and care for the environment 

 
What it looks like at Parkside Academy: 

 
 Identifying key values and principles on 

What it looks like for pupils: 

 
 An ability to distinguish right from 

wrong, based on a knowledge of the 
moral codes of their own and others 
cultures 

 Confidence to act consistently in 
accordance with their own 
principles 

 An ability to think through the 
consequences of their own and 
others actions 

 Willingness to express their 
views on ethical issues and 
personal values 

 An ability to make responsible and 
reasoned judgements on moral 
dilemmas 

 Commitment to personal values in 
areas which are considered right by 
some and wrong by others 

 A considerate style of life 
 Respect for others’ needs, interests 

and feelings, as well as their own 
 Desire to explore their own and 

others’ views 
 An understanding of the need to 

review and reassess their values, 
codes and principles in the light of 
experience. 

 
 
 
 
 
 
 
What it looks like for pupils: 

 
 An ability to adjust to a range of social 



which school and community life is based 
 Fostering a sense of community, with 

common, inclusive values which ensure 
that 

contexts by appropriate and sensitive 
behaviour 

 Relate well to other people’s social skills and 



 

pupils from different religious, 
ethnic and socio-economic 
backgrounds 

 Willingness to participate in a 
variety of social settings, 
cooperating will with others and 
being able to resolve conflicts 
effectively 

 Interest in, and understanding of, 
the way communities and societies 
function 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Pupils’ cultural development is shown by 
their: 

 
 Understanding and appreciation of the 

wide range of cultural influences that 
have shaped their own heritage 

 Willingness to participate in, 
and respond to, for example, artistic, 

musical, sporting, mathematical, 
technological, scientific and 

everyone, irrespective of ethnic origin, 
nationality, gender, ability, sexual 
orientation and religion can flourish 

 Encouraging pupils to work co-operatively 
 Encouraging pupils to recognise and 

respect social differences and 
similarities 

 Providing positive corporate experiences 
– for example, through assemblies, team 
activities, residential experiences, school 
productions 

 Helping pupils develop personal qualities 
which are valued in a civilised society, for 
example, thoughtfulness, honesty, 
respect for difference, moral principles, 
independence, inter-dependence, self-
respect 

 Helping pupils to challenge, when 
necessary and in appropriate ways, the 
values of a group or wider community 

 Helping pupils resolve tensions between 
their own aspirations and those of the 
group or wider society 

 Providing opportunities for engaging 
in the democratic process and 
participating in community life 

 Providing positive and effective link 
with the world of work and the wider 
community 

 
What it looks like at Parkside Academy: 

 
 Providing opportunities for pupils to 

explore their own cultural assumptions 
and values 

 Presenting authentic accounts of the 
attitudes, values and traditions of 
diverse cultures 

 Addressing discrimination on the 
grounds of race, religion, gender, sexual 

personal qualities 
 Work, successfully, as a member of a 

group or team 
 Challenge, when necessary and in 

appropriate ways, the values of a group or 
wider community 

 Share views and opinions with others, and 
work towards consensus 

 Resolve conflicts and counter forces 
which militate against inclusion and 
unity 

 Reflect on their own contribution to society 
and to the world of work 

 Show respect for people, living things, 
property and the environment 

 Benefit from advice offered by those in 
authority or counselling roles 

 Exercise responsibility 
 Appreciate the rights and 

responsibilities of individuals within the 
wider social setting 

 Understand how societies function and 
are organised in structures such as the 
family, the school and local and wider 
communities 

 Participate in activities relevant to the 
community 

 
 
 
What it looks like for pupils: 

 
 An ability to recognise and understand their 

own cultural assumptions and values 
 An understanding of the influences which 

have shaped their own cultural heritage 
 An understanding of the dynamic, 

evolutionary nature of cultures 
 An ability to appreciate cultural diversity 

and accord dignity and respect to other 



orientation, age and other criteria and 
promoting racial and other forms of 
equality 

 Extending pupils’ knowledge and use of 

people’s values and beliefs, thereby 
challenging racism and valuing race 
equality 



 
cultural opportunities 

 Interest in exploring, understanding 
of, and respect for cultural 
diversity and the extent to which 
they understand, accept, respect 
and celebrate diversity, as shown 
by their attitudes towards different 
religious, ethnic and socio-
economic groups in the local, 
national and global communities. 

cultural imagery and language 
 Recognising and nurturing particular gifts 

and talents 
 Providing opportunities for pupils to 

participate in literature, drama, music, 
arts, crafts and other cultural events and 
encouraging pupils to reflect on their 
significance 

 Developing partnerships with outside 
agencies and individuals to extend pupils’ 
cultural awareness, for examples, theatre, 
museum, concert and gallery visits, 
resident artists, and foreign exchanges 

 Reinforcing the school’s cultural 
values through displays, posters, 
exhibitions, etc 

 Auditing the quality and nature of 
opportunities for pupils to extend their 
cultural development across the 
curriculum 

 Openness to new ideas and a willingness 
to modify cultural values in the light of 
experience 

 An ability to use language and understand 
images/icons – for example, in music, art, 
literature – which have significant meaning 
in a culture 

 Willingness to participate in, and 
respond to, artistic and cultural 
enterprises 

 A sense of personal enrichment through 
encounter with a cultural media and 
traditions from a range of cultures 

 Regard for the heights of human 
achievement in all cultures and societies 

 An appreciation of the diversity 
and interdependence of 
cultures 



 

SMSC in English 

Spiritual development in English involves pupils acquiring insights into their own personal existence through literacy appreciation and analysis. 
Through reflection on literary works pupils consider the attribution of meaning to experience. Through careful selection of novels and plays, pupils 
consider the belief that one’s inner resources provide the ability to rise above everyday experiences. Through empathy with characters, pupils 
develop a growing understanding of how ideology contributes to personal identity. Pupils will be provided with opportunities to extract meaning 
beyond the literal, consider alternative interpretation and hidden meanings while engaging with ideas in fiction, non-fiction, poetry and drama. They 
explore how choice of language and style affects implied and explicit meaning. Pupils are provided with opportunities to reflect on their own life and 
lives of others using diaries, journals, letters, biographies and autobiographies. Pupils experience a rich variety of quality language use, and learn 
how to use language in imaginative and original ways, drawing on their reading, and considering how words, usage and meaning change over 
time. 

Moral development in English involves pupils exploring and analysing appropriate texts which furnishes them with the knowledge and ability to 
question and reason, which will enable them to develop their own value system and to make reasonable decisions on matters of personal integrity. 
Pupils develop an awareness that life throws up situations where what is right or wrong is not universally agreed. Novels and plays are selected that 
extend pupils’ ideas and their moral and emotional understanding. Through reflection on a writer’s presentation of ideas and the motivation and 
behaviour of characters, pupils express informed personal opinions. Pupils learn to articulate their own attitudes and values through being provided 
with opportunities to discuss matters of personal concern, related to books and plays read in class. They should be given opportunities to talk for a 
range of purposes including exploration and hypothesis, consideration of ideas, argument, debate and persuasion. In discussion they should be 
encouraged to take different views into account and construct persuasive arguments 

Social development in English involves pupils reading novels and short stories that offer perspectives on society and the community and their 
impact on the lives of individuals. Pupils are provided with opportunities to read texts that portray issues and events relating to contemporary life or 
past experience in ways that are interesting and challenging. In taking different roles in group discussions pupils are introduced to ways of 
negotiating consensus or agreeing to differ. Pupils are provided with opportunities to consider the coinage of new words and the origins of existing 
words, explore current influences on spoken and written language, examine attitudes to language use, and consider the vocabulary and grammar of 
Standard English and dialect variations. 

Cultural development in English involves short stories and plays being selected which encourage pupils to empathise with the feelings and 
experiences of others in order to develop their understanding of other people’s attitudes, ideas and behaviour. Pupils develop sensitive awareness 
of, and the ability to respond constructively to, the backgrounds, experiences, concerns, feelings and commitments of others through poetry, 
imagery, drama, role play, myth and historical narrative. 

Examples of Spiritual, Moral, Social and Cultural Education in English include: 

 Pupils being given the opportunity to compare their own culture and community with that which is different 
 
 Pupils becoming aware of how different societies function and different social structures 



 

 Pupils addressing issues of discrimination (race/gender/age) within texts 
 
 Pupils being given the opportunity to develop empathy for characters and understand the feelings and emotions of characters in the text 

 
 Pupils being encouraged to make reasoned judgements on moral dilemmas that occur in texts 

 
 Pupils covering intangible concepts such as love, beauty and nature in poetry 

 
 Pupils thinking through the consequences of actions – e.g. advertising, charitable campaigns or sensationalism in the media. 



 

SMSC in Maths 

Spiritual education involves the awe and wonder of mathematics that is shown to children. Mathematics can be used to explain the world and the 
mathematical patterns that occur in nature such as the symmetry of snowflake patterns. There is a sense of wonder in the exactness of mathematics 
as well as a sense of personal achievement in solving problems. 

Moral education concerns the use and interpretation of data that is becoming more prevalent in society. Pupils are given the opportunity to be aware 
of the use and misuse of data in all issues including those supporting moral argument. 

Social education in Maths concerns pupils being given the opportunity to work together. Experimental and investigative work provides an ideal 
opportunity for pupils to work collaboratively. Mathematics also allows children to apply their own intuitive feelings and check these against what they 
have learnt in order to make more sense of the world. 

Cultural education concerns the wealth of mathematics in all cultures and the opportunities pupils are given to explore aspects of personal culture 
and identity through mathematics. Recognition is given to symmetry patterns, number systems and mathematical thinking from other cultures. 

Examples of Spiritual, Moral, Social and Cultural Education in Maths include: 

 Pupils conducting an opinion survey on a moral issue such as bullying 

 
 Pupils investigating different number sequences and where they occur in the real world 

 
 Pupils considering the development of pattern in different cultures including work on tessellations 

 
 Allowing discussion and debate on the use and abuse of statistics in the media 

 
 Allowing discussion on the cultural and historical roots of mathematics 

 
 Pupils discussing the use of mathematics in cultural symbols and patterns 



SMSC in Science 

Spiritual education in Science involves the search for meaning and purpose in natural and physical phenomena. It is the wonder about what is 

special about life, an awe at the scale of living things from the smallest microorganism to the largest tree and the interdependence of all living things 
and materials of the Earth. It concerns the emotional drive to know more and to wonder about the world and aesthetically appreciate its wonders 
including for example the enormity of space and the beauty of natural objects or phenomenon, plants, animals, crystals, rainbows, the Earth from 
space etc. 

Moral education Moral education in Science encourages students to become increasingly curious, to develop open mindedness to the suggestions 
of others and to make judgements on evidence not prejudice. Students realise that moral dilemmas are often involved in scientific developments. 
When considering the environment the use of further natural resources and its effect on future generations is an important moral consideration. 

Social education involves group practical work, which provides opportunities for students to develop team working skills and to take responsibility. 
Students must take responsibility for their own and other people's safety when undertaking practical work. Science has a major effect on the quality 
of our lives. Students are encouraged to consider the benefits and drawbacks of scientific and technological developments and the social 
responsibility involved. 

Cultural education in Science involves thinking of scientific discoveries as much of a part of our culture as great music and films. Credit is given to 

scientific discoveries of other cultures. Science is also seen as a contemporary activity and developments are made all over the modern world. It 
is therefore an activity undertaken by a wide range of men and women in many different cultures both now and in the past. The interdependence 
of the world in environmental issues is central to science 

Examples of Spiritual, Moral, Social and Cultural Education in Science include: 

 Students debating the ethical issues surrounding current issues such as stem cell cloning to cure diseases.  This also helps develop a sense of 
how citizens can influence decision making through the democratic process by considering the way in which controversial scientific techniques are 
approved.  

 Learning about the future implications of the use of finite resources and landscape changes for example by looking at different methods for 
generating our energy.  This also links to local facilities and services should as the nearby power station.    

 Learning about theories concerning the creation of the universe and evolution of life with consideration of religious beliefs.   

 Looking into the future options for the production of electricity, alternative fuels, and methods to reduce pollution with discussion of how these can 
improve people's lives and the environment in general.  Discussion on the impact of wind turbines also develops British Values such as student's 
sense of respect for others in the community.   

 Students investigating the historical impact of scientists from around the world in numerous famous discoveries, for example Marie Curie's 
discovery of radioactive elements.   

 Students considering how scientific perceptions can alter across the planet; from the phases of the moon and visible, the safety of food additives 
and the local importance of recycling.   

 Students will consider local issues that develop British values, such Recycling in Chemistry lessons.. 

 
 
 
 
 



 
 
 
 

 SMSC in History  

Spiritual education in History involves the mystery of how and why events in the past happened and their many causes, and helping pupils to a 
realisation that events did not have to happen that way, they could have taken other directions. It also involves realising the incredible significance 
that some individuals have had in the past, the distortions that can take place through time and the multitude of different interpretations that can be 
made about one single event. History allows pupils to see the similarities between people now and in the past and sometimes through sources and 
artefacts we feel that we can almost reach and touch them. Artefacts, for example, can bring us closer to people through touching what they felt, 
feeling their shoes, clothes etc. 

Moral education in History involves pupils being encouraged to comment on moral questions and dilemmas. History is a story of right and wrong and 
pupils develop the ability to empathise with the decisions which ordinary people made at the time, based on their historical situation. 

Social education in History encourages pupils to think about what past societies have contributed to our culture today. Pupils own social 
development is encouraged through working together and problem solving. History also has a role to play in helping people to express themselves 
clearly and communicate better. 

Cultural education involves pupils developing a better understanding of our multicultural society through studying links between local, British, 
European and world history. 

Examples of Spiritual, Moral, Social and Cultural Education in History include: 

 Pupils being given the opportunity to explore the beliefs and values from past societies and from a range of different countries. They are then 

able to use this information to compare and contrast with their own values and beliefs and also those of modern Britain 

 Pupils questioning the moral codes of different societies 

 
 Pupils exploring the nature of slavery and the slave trade in the 18th and 19th centuries. They compare the values with their own beliefs about 

rights and slavery 

 Students exploring why men joined the army in 1914 and the issues of right and wrong in fighting for your country 
 
 Pupils examining the Bayeux Tapestry and the story it tells 

 
 Pupils exploring the treatment and persecution of minorities in Hitler’s Germany 

 
 Pupils producing an information poster on Jack the Ripper 



 

SMSC in Art, Design and Technology 

Spiritual education involves giving pupils the opportunity to react to, reflect on, and wonder at the contribution of past generations to the simplicity 
and complexity of the made world and the variety of resources available to them. 

Moral education involves understanding that decisions to make things can have both positive and negative effects on environments. 

Social education in Technology enhances pupils’ ability to co-operate together through activities such as designing and making. It also gives new 
and different goals in order to make something unique and helps pupils to assess objects in terms of usefulness, beauty and cost effectiveness. This 
creates awareness that simple solutions can be used to solve complex problems. It can enhance their ability to respect ownership and to resist 
destructive behaviour. 

Cultural education in Technology allows pupils the opportunity to value artefacts from their own culture and from other cultures and compare 
similarities and differences between how things were made in the past compared with how they are made today. 

Examples of Spiritual, Moral, Social and Cultural Education in Technology include: 

 Pupils having the opportunity to reflect and wonder how technology controls aspects of the made world. Pupils are given the opportunity to make 

an electronic model for which they are then able to control its movement light and noise by the use of a computer 

 Pupils producing a wide range of food dishes from various cultures and encouraging them to discuss the historical, cultural and geographical 

contexts that have created this diversity 

 International artists are looked at across all of Art & Design; culture is discussed heavily in textiles and food from why and how cultures adopt a 

certain style of dress to the ingredients that some cultures will and will not use 

 Teachers demonstrating the Computer Aided Manufacturing (CAM) process and pupils comparing and contrasting CAM with historical methods 

of manufacture 

 Wondering at the contribution of past generations to modern manufacturing techniques. 

 Craft Club / STEM and Future Chef are all open to all ranges of pupils. We have males and females that attend all groups. 

 Mary Portas’s Best of British knickers designs in Textiles aired relating heavily to British values of quality production. 
 
 Pupils dissembling a range of manufactured products and discussing problems concerning the recycling of materials that have fulfilled their use 

 
 Discussing the constraints of materials and relevant inventions to the design process and discussing the number and range of countries which 

produce for markets all over the world today 



 

SMSC in Geography 

Spiritual education in Geography inspires awe and wonder at the natural world: both at the physical and human features. It also inspires wonder of 
the natural environment such as rivers, mountains, hills, volcanoes and the effect of weather and climate. It also includes the effect that the 
environment continues to have on settlement and peoples’ daily lives. 

Moral education in Geography provides opportunities for pupils to recognise that development takes place within a global context and that local 
decisions affect and are affected by decisions and processes in other countries for example river pollution. Issues of justice, fairness and 
democracy are central and can be debated in terms of pupils’ own experiences as well as using geographical issues as contexts. 

Social education in Geography involves the study of real people in different societies. In looking at their own locality and others in the world, 
pupils’ sense of identity and community can be strengthened. 

Cultural education involves the study of real people in real places in the present. It provides opportunities for multi-cultural education through 
recognising commonalities and differences. It also encourages pupils to reflect on their own personal reality of sense of space. 

Examples of Spiritual, Moral, Social and Cultural Education in Geography include: 

 Pupils learning the power of the Earth’s forces, for instance the effects of earthquakes and their impact on people 

 Understanding the threats to the planet now and in the future, including global warming 

 Pupils understanding and debating the conflicting values of tourism and spirituality 

 Pupils discussing the consequences of globalisation and its impacts on workers and their possible exploitation. 

 Pupils discussing the changing urban environments as well as discussing people in the decision making process 

 Pupils becoming aware of the social problems of rural decline 

 Understanding the social consequences of a tropical revolving storm 



 

SMSC in PE 

Spiritual education involves pupils developing a variety of skills, e.g. performing a sequence in trampolining which allows the pupils to express 
their feelings and emotions as well as be amazed by what their bodies can achieve. 

Moral education in PE concerns pupils having the opportunity to understand how PE can influence their healthy living and lifestyle. PE highlights the 
advantages of health and lifestyle through team sports and health related fitness. Pupils are also able to understand the rules of activities and the 
reasons why they need to abide by them and understand what fair play is. 

Social education involves pupils having the opportunity to work as a team, as well as reflect on feelings of determination and enjoyment. Pupils are 

given the role of a coach or leader to develop their social skills in co-operation, communication, commitment, loyalty and team work. 

Cultural education in PE means pupils are given the opportunity to learn games and dances from different traditions, including their own as well 
being able to appreciate the differences between roles within sport. 

Examples of Spiritual, Moral, Social and Cultural Education in PE include: 

· Pupils reflecting on values surrounding competition which includes ‘winning at all costs’ as well as sportsmanship and fair play  

· Pupils learning to handle success and defeat with dignity  

· Giving time for focus group discussions on lesson objectives and outcomes as well as listening to other people’s opinions and giving feedback  

· Pupils being introduced to tactics and strategies in sport  

· Developing a leadership style in Sports Leader programmes/opportunities. In many units of work, pupils have to take decisions democratically and 
be able to compromise or comply with the view of the majority. They also need to take on different roles and to work effectively in a team.  

· Teaching pupils about the origins and heritage of particular sports or activities and how they have influenced our nation or communities.  

· In certain units of work - for instance dance, pupils explore different cultures and religions around the world; often these activities allow pupils to 
experience some of the emotions and needs of others.  

· Opportunities to develop and lead independent learning tasks  

· Ensure that pupils are made aware of the etiquette and ritual expected in particular sports  

-The PE department have strong club links and continually provide information and ways for pupils to get involved in community activities and local 
clubs.  

· Willingness to participate in a variety of social settings, co-operating well with others - being able to resolve conflicts effectively. In PE, this could 
include giving pupils the opportunity to work with different pupils outside of their circle of friends  

· Pupils developing their moral stance through developing a sense of fair play and positive sporting behaviour as well as reflecting on the need for 



rules 

 · Pupils discovering the role of sport and dance in society and the arts as well as learning dances from different traditions 



 

SMSC in MFL 

Spiritual - Students are taught to accept and embrace other languages and cultures through the teaching of German as a foreign language, 
as well as through taster lessons in other foreign languages.  Students are encouraged to be empathetic to the cultures, beliefs and 
traditions of others and stereotypes are challenged where necessary.  Students are regularly called upon to use language creatively and 
imaginatively within and outside of lessons.  The MFL curriculum enables students to develop their self-esteem and self-confidence, whilst 
building an appreciation of their own and others’ beliefs. 

Moral - Many moral issues are explored in MFL lessons for instance, issues relating to the environment and what the world will be like for future 
generations and the moral implications of this.  Students are frequently engaged in oral or written work to convey their own position regarding 
moral issues that arise around topics such as relationships of teenagers with parents and health issues.  Students regularly question their own 
moral reality.  Students are presented with an opportunity to view attitudes and values that shape the template of their own moral development. 
        

Social - Students are provided with opportunities to work both independently and collaboratively using the German language as a means to 

communicate.  Often, students work together in differentiated groups to encourage social interaction with others in the class with whom they 
may not usually interact. Students are encouraged to experiment and take risks with the foreign language.  Students develop their 
understanding from such mistakes and develop their resilience.  The classroom climate is extremely supportive because misconceptions are 
addressed but are utilised as learning opportunities.   
Cultural development is at the forefront of our success criteria. Exploration of language and culture is key to language learning, whether through 
lessons, school trips or extracurricular activities.  Students’ cultural development is further facilitated by teachers’ careful selection of the reading and 
listening passages that students work with.  Key texts allow students to deepen their understanding of the backgrounds and experiences of people 
living in German speaking countries.  Students are encouraged to embrace ‘difference’ at all stages of their linguistic development and accept ideas 
which may be ‘alien’ to them, as culturally significant. Students are also encouraged to discuss and challenge stereotypes within a national and 
international context.  Students learn to appreciate the language and customs of others by communicating with native German speakers. 

Examples of Spiritual, Moral, Social and Cultural Education in Modern Foreign Languages include: 

 The European Day of Languages, which promotes rich linguistic diversity across the school and raises the importance of life-long 

language learning for everyone. 

 Language Leaders programme, educating students, to become teachers themselves, with the responsibility of fostering curiosity, 

resilience and enjoyment of languages 

 We are partnered with a German school in Tübingen.  Through trips to Germany and by German students visiting Parkside, students not 

only gain an insight into what life in Germany is like but they make friends for life.  

 Each year, native German speakers come into school to deliver a master class in speaking.  Students are able to ask these students 

any questions they might have about life in Germany.    



 

SMSC in Computing 
Spiritual education in computing provides opportunities for reflection of awe and wonder about the achievements in computing today and the 
possibilities for the future. Computing lets pupils have the opportunity to reflect on, for example, how computers can sometimes perform better in 
certain activities than people. To promote pupils’ spiritual development, their sense of self and their will to achieve, the computing department 
continually takes the opportunity to praise students for their contribution in lessons 
Moral education in computing helps pupils to explore aspects of real and imaginary situations and enables them to reflect on the possible 
consequences of different actions and situations. It can raise issues such as whether it is morally right to have computer games whose aim is killing 
and violence, and whether it is fair that some people in this country and in other countries cannot use the internet. Through real life case studies, 
students also consider issues surrounding the misuse and access rights to personal data. Other moral issues surrounding the topics of e-waste and 
the digital divide are also explored. The use of case studies in computing encourages students to draw conclusions through evidence rather than their 
preconceptions whilst allowing the students the time to reflect on the origins of their own personal perceptions of a topic. 

Social education in computing involves collaborative work which encourages social development. Computing can also help all pupils to express 
themselves clearly and to communicate. Students are encouraged to work collaboratively to find appropriate solutions to issues that may affect 
groups within society 

 

Cultural education in computing involves the breaking through of linguistic and cultural barriers. It is possible to e-mail or chat across the world and 
to word process in the mother tongue. Computing creates new opportunities to communicate such as social networks. Whilst studying various 
aspects of computing students are asked to reflect on how different cultures are portrayed on the internet and why or who is portraying them in this 
way. Students are also challenged to think about how differing cultures access and use the internet and what implications this has on the individual 
and the culture. 

Examples of Spiritual, Moral, Social and Cultural Education in Information Communication Technology include: 
 Using the internet to ensure that every pupil makes use of e-mail /communication facilities to work with pupils from other societies 

 
 Pupils being able to understand and access other value systems through electronic communications of all kinds 
 
 Pupils exploring moral issues relating to access when considering the use of large information systems e.g. tracking of location (geo-tagging) 

 
 Using modelling or virtual reality systems. 



 
 

SMSC in Music 

Spiritual - This aspect of the curriculum is encouraged through the experience and emotion of responding to performing, listening and composing 
music. We encourage our pupils to express their feelings verbally and in written form to improve their levels of articulacy. Where pupils are 
sensitive about expressing their feelings we nurture the confidence to do this by creating a supportive environment 

Moral - Pupils are encouraged to engage in critical discussions of musical performances and dramas/presentations from other students and also 
visiting professionals. Where there is a specific cultural or social reference that is explicit in the work examined we encourage pupils to reflect upon 
this. Where pupils present their own work we ensure fair and objective assessment and evaluation of their work. 

Social - Students collaborate routinely in group tasks where they take responsibility for their own learning outcomes and progress. We encourage 
the skills of independence, resilience and time management. Where they engage in group tasks we build a sense of unity which leads to them 
addressing their individual abilities and strengths and learning to build upon these collaboratively. Where they are required to express their feelings 
students are encouraged to do this sensitively with an awareness of the needs of others. Through our programme of extra-curricular activities and 
clubs we ask students pool ideas for repertoire and to organise themselves 

Cultural - The resources and musical examples used across both Key Stages for our students encourage a respect and deep appreciation for 
cultures around the world that have contributed to the development of our current popular musical styles. This philosophy also underpins our 
selection of music for performance events whether they are informal or formal occasions. We encourage students to create their own music and to 
incorporate different usical influences in their own composition, particularly at KS4. We use a variety of instruments from around the world including 
African Djembe Drums and Latin American Samba to enrich the cultural experiences of our students. 
 

Examples of Spiritual, Moral, Social and Cultural Education in Music include: 

 
 Pupils being given the opportunity to meet people from different cultures and countries 

 
 Pupils participating in a variety of different educational visits e.g. theatre/concert/art trips 

 
 Pupils listening and responding appropriately to the performances and views of others 

 
 Pupils using imagination when performing and composing 

 
 Be able to give feedback to others on the music they compose and perform 



 

SMSC in Leisure and Tourism  

Leisure and Tourism 

Spiritual education in Leisure and Tourism involves the sense of awe and wonder that is constructed through looking at historic sites, beautiful 
natural scenery and the cosmopolitan nature of many of the world’s largest cities. Empathy for the lives of people from different cultures around the 
world is created through looking at the costs and benefits tourism brings for people in both richer and poorer countries. 

Moral education in Leisure and Tourism involves studying the impacts of key decisions taken in the leisure and tourism industry and critically 
evaluating and assessing the effectiveness and morality. An opportunity to develop an appreciation of the effects not only on themselves but also on 
the wider environment, both locally and globally, is given. 

Social education in Leisure and Tourism involves a study of real people in places not only locally but also nationally and internationally. Pupils are 

also given the opportunity to understand how important team work and participation are in the leisure and tourism industry. 

Cultural education in Leisure and Tourism involves the study of real people in real places and how our actions and behaviour can impact on people. 
It provides opportunities for multi-cultural education through recognising commonalities and differences. It also encourages pupils to reflect on their 
own personal reality and sense of space. 

Examples of Spiritual, Moral, Cultural and Social education in Leisure and Tourism include: 

 Pupils learning the costs and benefits of tourism both locally, nationally and internationally 

 
 Pupils learning the benefits sustainable tourism and eco-tourism can have on preserving habitats and raising standards of living for people in 

poorer parts of the world 

 Pupils learning the impact of various different methods of travel to a range of leisure and tourism destinations 
 
 Pupils learning the human impacts of a decline of the leisure and tourism industry in areas of the UK 

 
 Pupils learning how different leisure and tourist facilities cater for a range of different types of people, for example men, women, families and 

people with disabilities 

 Pupils learning why people use leisure and tourism facilities and how the UK’s habits are constantly changing 



 

SMSC in Health and Social Care  

Health and Social care 

Spiritual education in Health and Social Care allows pupils the opportunity to consider and discuss questions related to the meaning of life, the 
nature of humanity and the recognition of individual worth. The concepts permeating the study of Health and Social Care develop naturally from the 
sense of awe and wonder engendered by birth and human development across the life stages. 
A large part of the course concerns caring skills and treating people well. It also examines the barriers that exist that prevent some groups being 
treated as well as others. 

Moral education in Health and Social Care involves pupils recognising and understanding that values, attitudes and beliefs about what is right or 
wrong, good or bad, will differ in both individuals and communities. Such issues impact directly on day-to-day decisions individuals make in their 
lives both regarding themselves and their loved ones e.g. children, parents. Values such as compassion, forgiveness, integrity and justice are 
considered in relation to service users and service providers. 
The whole course encompasses the moral and ethical issues for both practitioners and clients and the importance of these in caring for individuals. 

Social education in Health and Social Care involves pupils developing their social skills as they work in pairs, small groups and whole class 
situations. It involves them understanding the impact of social, emotional and cultural factors on health and wellbeing, and how society influences 
people’s lives in many ways. Opportunities also exist to consider questions of group identity, belonging and behaviours which influence 
individuals across the life stages. Throughout the course students will look at the impact of numerous factors on the quality of life. They will learn 
that individuals differ in the extent to which different life quality factors affect them. 

Cultural education in Health and Social Care involves pupils considering the values, attitudes and roles that prevail in communities. They learn 
to develop tolerance and respect for those with different beliefs and customs to themselves and appreciate how important it is for individual 
rights to be upheld. Questions of parental responsibilities, personal relationships and the provision of relevant communal services are also 
considered. 
The potential impact of health conditions, their treatment and management, on the patients, their families and carers will also be studied. 

Examples of Spiritual, Moral, Social and Cultural Education in Health and Social Care include: 

 Pupils have the opportunity to study sexual health and the views of different groups of people on this issue 
 
 Pupils study the development of the foetus, the process of birth and the views of different groups of people in relation to the process 



 

 Pupils have the opportunity to discuss issues such as birth control, abortion and euthanasia 

 
 Pupils having the opportunity to consider how different groups of people have different approaches to lifestyle choices such as diet , alcohol and 

smoking 

 During the interviewing of a practitioner, we examine ethically correct procedures 
 
 Pupils learn about different types of family and the impact this can have on development 

 
 Throughout the course, students will look at the impact of numerous factors on the quality of life 

 
 Pupils learn how upbringing can be influenced by the society or community into which a child is born 

 
 Issues of discrimination, stereotyping and labelling are discussed 

 
 Pupils are involved in considering and applying the Care Value Base 



 

SMSC in Business Studies  

Business Studies 

Spiritual development within Business Studies involves students being encouraged to explore sexism, racism and discrimination in the 
workplace through the discussion of employment laws and are encouraged to express their own opinions. Students also explore their own 
feelings and reflect upon topics such as ethics. Students are encouraged to explore these concepts and challenge the actions that businesses 
should take, which helps to develop empathy and compassion, taking into consideration other people aims, values, principles and beliefs. 

Moral development within Business Studies involves students being required to evaluate, comment upon and discuss various moral issues 
relating to business practices. This will be achieved via observations, gathering of information and studying various real life business 
scenarios/case studies. Students spend a proportion of the course investigating the impact of a business’s action upon society and the local 
community in which they operate. For example, the political, social, environmental and technological impact on business decisions. 

Social development within Business Studies involves students being encouraged to develop their team working skills through collaborative 
work and research, as well as developing their enterprise skills through mini enterprise projects as well as “Component 2 Planning For and 
Pitching a Business” of the BTEC Tech Award qualification. Students explore the concept of working within a team, strengths of individual 
team members and how this can contribute to the overall success of a business. Throughout the curriculum, students are given the 
opportunity to exercise their leadership skills in various group activities internally, as well as externally with Business Enrichment 
opportunities. 
 
Cultural development within Business Studies involves students being able to understand how a business operates. Guest entrepreneurs are 
invited into the Academy to share their experiences with Business students, as well as external visits to infinite Air, Flamingo land and 
Inflataspace in which students are able to witness first-hand how such businesses operate and participate in a business workshop enhancing 
their knowledge and skills. Students look at the changes within society and how they may impact on businesses. 

Examples of Spiritual, Moral, Social and Cultural Education in Business Studies include: 

• The moral issues associated with business promotion and advertising 

• The impact that businesses have upon the different stakeholders who have an interest in the way a business operates 

• Business ethics and considering the ethical boundaries in which businesses must operate within 

• Cultural differences between different customer groups which businesses may be targeting their products/services  

• The effects of unemployment and economic factors relating to businesses  

• The costs and benefits to society and the wider community as a result of business decisions 

 



SMSC in RE 

Spiritual education in RE involves the experience and search for meaning, the purpose in life and the values by which we live. In 

learning about different religions and why people believe, pupils should have the opportunity to learn from their experiences, to reflect on and 

interpret spirituality and their own lives and discuss and reflect on ultimate questions. 

Moral education in RE allows pupils to learn about shared and differing moral values. RE allows pupils to debate moral dilemmas about right and 
wrong, good and bad, peace etc. RE allows pupils to discuss issues such as people’s responsibility towards the world and future generations. 
Through RE pupils can make a personal response to right and wrong and to consider other peoples’ responses to moral issues. 

Social education in RE involves exploring similarities and differences in religions and cultures through which pupils should begin to link 

religion to personal action in everyday life. This is reflected in their relations with others in the classroom and their ability to work together co-

operatively. 

Cultural education in RE involves learning about other religions, giving pupils an opportunity to learn what it means to belong, to 

develop confidence in themselves and be able to respond positively to similarities and differences in our multi-faith and changing society. 

Examples of Spiritual, Moral, Social and Cultural Education in Religious Education include: 

 Pupils being given the opportunity to explore the beliefs and values from a range of different religions and cultures and learning about shared and 

differing views and beliefs 

 Pupils exploring beliefs and values on key moral and ethical issues from different perspectives e.g. euthanasia, abortion, life after death, 

what is means to forgive, why do people suffer? 

 Pupils exploring and examining a range of different religions and cultures, giving them opportunity to develop an understanding of 

multiculturalism, diversity and respect for others 

 Examining a unit on multi-culturalism and multi-faith society and how this links into the nature of freedom, liberty and democracy 

 Pupils being given the opportunity to explore different literature sources from religious and cultural perspectives 



 


